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CHAPTER I 
INTRODUCTION 
Background for the Problem:-
Schools of today, with their ever increasing 
enrollment, are faced with the problem of employing 
competent teachers to meet this situation. Many of these 11 
. I 
teachers will have little or no actual teaching experience, ! 
and will necessarily need a great deal of help to adjust 
1/ 
to the job, the school, and the community. Reeder- tells 
of the importance of the teacher: 
"The teacher primarily determines whether the 
school will be efficient or inefficient. Compared 
with teachers, such things as building equipment and 
supplies, though they should never be neglected, are 
of secondary importance." 
A good beginning is also of great importance accord-
ing to Reeder 2/: 
I!~IVard G. Reeder, The Fundamentals of Public School .Admin- II 
Tstration, The MacMillan Company, New York, 19U1, p. 115 
2/Ibid. p. 139 
-1~ 
"In any endeavor there is nothing more conducive 11 
to success than a correct beginning. The first 
experience may be the beginning of lifelong habits 1 
good or bad." 
It is unfortunate that until recently very few 
school systems recognized the importance of orientation 
1/ 
of new teachers. Paul A. Shelly - states: 
"To date, little has been done to guide and 
orient new teachers. Larger districts have taken 
more initiative in this direction than have smaller 
districts • " 
To add to the problems of the new teacher, few 
administrators agree, or even have a definite idea 1 on 
what aids should be given to the beginning teacher or 
what the teacher wants and considers valuable. The 
writers found that many authors of books pertaining to 
administration either left out, or covered only briefly, 
the subject of aids to the beginning teacher. This 
situation, as can be seen, can and does cause problems 
!/Paul A. Shelly, !'Better Orientation for New Teachers, 
wThe School Review," (March 1952), 60:157-158 
2 
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1 to arise in the school system since the beginning teacher 
would normally receive most of her help directly or 
indirectly through the building administrator. 
It would seem then, that if the administrator is not 
aware of this problem, has only a partial understanding 
of it, or is too busy, he cannot provide the help. 
Statement of the Problem:-
Recognizing the fact that the beginning teacher has 
many problems, the purpose of this study is to make a 
comparative study of the kinds of aids given to beginning 
teachers as compared to the kinds of aids beginning 
teachers want. 
It is also planned to ascertain: 
1. The reaction of the beginning teacher to these 
a ids. 
2. The aids which were considered to be of most 
value. 
3. Who provided the aids. 
~. \vnat aids were not given although desired. 
Plan and Scope:-
This study is a survey of beginning teachers in 
' 3 
Rhode Island. A questionnaire was constructed and sent to 
these beginning teachers in order to obtain the necessary ~ 
data. The writers feel that teaching problems are 
nationwide and so the conclusions from this study could 
be of benefit to a 11. 
Justification of the Problem:-
It is hoped that the information gathsred from this 
study w i 11 prove t o be of va lue to school systems fac i ng 
the problem of orientation of new teachers. The results 
of this study may help to make the administrator aware 
-
of some of the problems facing the beginning teacher, and 
also may show which aids listed in the questionnaire the 
teacher wants and considers valuable. 
The writers feel that with the great number of new 
teachers entering the school systems throughout the 
country, and in Rhode Island . in particular, the aids given 
to these teachers are of vast importance to both the 
teacher and the school system. Upon the satisfactory 
completion of the adjustment period rests the future 
career of the teacher, the make-up of the teaching staff, 
and the training of our children. 
II 
I 
CHAPrER II 
REVI~7 OF RELATED LITERATURE AND RESEARCH 
The adjustment of the beginning teacher has been the 
topic of much research. It has been found that the 
difficulties of the beginning teacher are many and that 
these teachers are in the need of help. Educators differ 
in what they believe to be the source of difficulty and 
the stated needs of the beginning teacher. Another point 
of difference is who is responsible for giving the needed 
aids to the beginning teacher. 
The review of related literature and research is 
outlined as follows: 
A. Beginning teacher's need of aid. 
B. Induction programs suggested by contempory 
writers. 
c. Aids to be given. 
1. Vvho should give them 
2. Vfua t should be given 
). VVb.e n should they be given 
A. Beginning teacher's need of aids:-
5 
I 
I 
Me Nerney.!/re ports that: 
"Growth is considered to be a continuous 
process. Beginning teachers frequently run into 
difficulty because the educational theory to which 
they have been exposed in their pre-service training 
does not seem to function in practice. At this 
juncture in their professional lives, young teachers 
need, and for the most part desire, competent 
s u pe r vis i on • " 
When problems occur, teachers want help and direc-
tion, not answers. Because each problem is matchless in 
itself, there is no panacea that will solve all problems. 
2/ Each situation must be handled separately. Shelly- goes 
on to say: 
"Educators and psychologists have long recog-
nized the importance of the feeling of 'belonging' 
in children. This factor is of no less importance 
in the lives of teachers. The quicker a new teacher 
feels at home and learns the ropes, the easier it 
will be for all of us and the happier all of us will 
be." 
Another difficulty the beginning teacher encounters 
is the problem of adjustment. The School Review i/in an 
editorial comment states that: 
"Heavy burdens fall on the new teacher in a new 
community. He usually is expected to teach a full 
I/Ghester T. McNerney, Educational Su~ervisioni McGraw-
Rill Book Company, Inc., New York, 19 1, p. 26 
2/Paul. A. Shelly, _ op. cit. P• 157 
3/No author listed, "Educational News and Editorial 
C'"omment" The School Review, (March 1952), 60:325 
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schedule of classes, with new preparations for all 
of them. There are no · lesson plans, teaching 
exercises, tests, and projects to fall back on in a 
pinch. Everything must be done from the beginning. 
There are fugitive instructional materials to gather, 
materials to collect for the bulletin board, 
collateral readings to discover, and classroom 
libraries to assemble. There is much to learn about 
the rules and regulations of the school; its tradi-
tions and its sanctions • .All the faces in the 
student body are new, as are those of the faculty. 
There -are names by the hundreds. If the teacher is j 
lucky, he has already found a place to live, but the 1 
community is st i 11 strange to him; there are many new I 
places in the community to locate: desirable places 
to shop and eat, a garage that can be depended upon 
when the car - needs repair, a church in which one can 
feel at home, a doctor in case of sudden need. Yes, 
even at best, the new teacher finds the first few 
weeks of school strenuous ones." 
It is fair to assume that if the beginning teacher 
II 
I 
has received the aids desired, she will be well on her way I 
to becoming a competent teacher from Shelly's !/assertion 
that: 
"Beginning teachers can certainly vouch for the 
confusion and frustration that comes from starting a 
job and not having the help and encouragement of co-
workers and superiors." 
If, however, after having received the aids necessary I 
to become well-adjusted and no progress is shown, I 
!_/Paul .A. Shelly, op. cit., p. 157 
7 
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1/ 
Bail- reports from his study which included 219 secondary 
teachers, 3~ principals, 205 elementary school teachers, 
and 2 superintendents, that: 
"~Vb. e n teachers know what the desirable fact or s 
are that should be used to improve instruction and 
do not use them, it is fair to assume that they need 
more competent leadership." 
Since there is general agreement that the beginning 
teacher should be given aids at the onset of her career, 
the next logical step would be to review the induction 
programs suggested by contemporary writers. 
B. Induction programs suggested by contemporary writers:-
In these days of rapid turnover in personnel, the 
problem of orienting the new teacher to her responsibili- j 
ties is becoming increasingly keen. The extent to which 
the administrator . is capable of introducing the new 
teacher into the activities of the school so that he 
irmnediately becomes a working membe r of the fa cult y wil l 
be a measure of success with the orientation program. 
II 
~ 
I 
1/P. M. Bairfl~o Teachers Receive the Kind of Supervision 
They Desire,' Journal of Educational Research, (May 19~7) ,• 
~ 0:713 I 
8 
F l/d f. . d t. ox - e 1 n e s 1 n uc 1 on as : 
"Induction training is the preparation required 
to fit a new member of the school staff for the 
duties and responsibilities of his specific initial 
assignment. Too often, induction means merely that 
the new teacher is introduced to the faculty, given 
his teaching schedule and textbooks, told to 'come 
to the office' if he has any questions -and then 
left to 1 sink or swim' • 
"In some schools an experienced teacher may be 
delegated to 'help' the new one adjust to his job. 
This is an excellent supplementary practice in some 
instances, but it rarely results in the most effect-
ive induction of the new teacher into his job." 
In the same chapter Fox ~/states : 
"The induction program should be planned and 
organized with appropriate controls in order to 
assume that the new teacher will know and understand 
what is expected of him. The procedure used should 
conform to the principles of learning and teaching, 
since induction is, essentially, a learning activity. 
This means, among many other things, that the pro-
. 9 
gram must be flexible in order to provide for indi-
vidual differenc es in · respect to pre-service training 1 
and experience. This, in turn, makes it necessary 1 
that the school · administrator be as fully informe d I 
as pos sible about every new teacher assigned to his 
schoo L. . 
The induction program should be planned in 
terms of the attainment of the following objectives: 
1. To acquaint the new teacher with school 
organization and policy. 
1/James H. Fox, School Administration, Prentice-Hall, 
Inc., New York, "f9~7, p. 171 
2/James H. Fox, Ibid. p. 173 
-1 10 
2. To acquaint him with his general and specific 1 
duties and responsibilities. fl 
j. To acquaint him with information about the 
students. 
~.To inform him of equipment, materials, and fa ~ 
cilities. 
5· To aid him in his out-of-school adjustment 
(housing~ recreational activities, social ac-
tivities). , 
Experienced staff members should be called upon 
to aid in planning the induction program. Experienc-
ed teachers, especially, can give the benefit of 
their own induction experiences, which should aid not 
only in indicating what the new teacher wants to 
know, but when he wants to know it. 11 
Shanel/gives six steps that should be helpful if 
followed in the induction program: 
11 (1) New teachers should have an opportunity to 
become acquainted with the school and the community 
before the first day of school. It is suggested 
that they be invited to arrive in town several days 
in advance of the opening of school, to allow them 
time during which to engage in the following 
activities: 
a. A search for a suitable place to Live, with 
advice and help from the school staff. 
b. An opportunity to have a long ·and leisurely 
conference with the principal, at which time 
such local publications as the faculty hand-
book can be presented and ·explained. 
c. A social affair in which the new teacher may 
bee ome personally acquainted with other 
members of the staff. 
d. An introduction to the pertinent facts about 
the composition and character of the commun-
ity presented in some convenient form. 
r/Harold G. Shane, Wilbur A. Yauch, Creative School Ad-
ministration, Henry Holt and Company, New York,l95U, 
PP· 1138-UU 0 
I 
II 
(2) Ample opportunities should be provided for the 
new teachers to work in their assigned c las sr ooms 
before the children arrive. They will need help in 
organizing materials, learning where to find school-
supplied instructional aids, and deciding what can 
be done to make the room more attractive for the 
children. 
(3) As experienced principals know, the regular 
members of the staff have interpretations of the 
meaning of certain administrative rules and regula-
tions which are often at variance with those held 
by the administrator. The new teacher should be 
encouraged to get first-hand knowledge of how teach-
ers feel about certain details. Encouragement 
should be frankly given to the new teacher to seek 
much of his needed information from other members 
of the staff. 
(~) Instead of the new teacher being crammed full of 
a great deal of specific detail during the first few 
days of the new term, he might be permitted to 
accumulate this information over a period of time, 
with the right to learn at his own rate of speed 
being recognized as indispensable to understanding. 
If other teachers accept the responsibility for 
helping the new teacher, this information will be 
learned under meaningful circumstances. 
(5) Detailed explanations and interpretations - of 
voluminous courses of study, if such are used, 
should be witheld during the early part of the term. 
They can be confusing and frustrating compendiums 
which do not help the new teacher to find his place 
in the program if suddenly thrust upon him. 
(6) In general, the most successful orientation 
program is one which allows the new teacher a maxi-
mum of time to get acquainted with the other teach-
ers, the new c las sr oom e nvir onmen t, and the group 
of children whom he will teach • .A relaxed informal 
program seems to work well in achieving this goal." 
In St. Joseph, Missouri, the school administrators 
11 
, 
I 
I: 
I 
'I 
I 
I 
r 
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1/ ' 
have experimented with the problem of induction. Coleman- I, 
describes the orientation program as a two-fold purpose: 
"The St. Joseph orientation program serves a 
two-fold purpose: 
1. It acquaints the teacher with the instructional 
philosophy of our school system and helps to fa-
miliarize him with the facilities which our 
system provides for implementing that philosophy. 
2. It assures him closely-supervised guidance dur-
ing his first year in the schools. 
Various technics have been used to accomplish 
these objectives. The program which was inaugurat-
ed is based on a series of semi-monthly meetings 
with each session lasting one and one-half hours • 
.Attendance at these meetings is required of all the 
teachers who are serving their first year in the St. 
Joseph Schools. iiny other teachers or principals 
who wish to attend these sessions are welcome. 
At the first session, the superintendent of 
schools, the assistant superintendent, the super-
visors, and the consultants are introduced. Each 
supervisor takes a few minutes to explain his de-
partment as it is related to the total school pro-
gram. The work of his department is explained in 
terms of 'what can I do to help you -the beginn-
ing t each e r ? ' At a not her s e s s i on a f i lm on c las s -
room discipline is shown, with the assistant 
superintendent in charge of instruction. At a third 
session, the film, Understand Your Children, is the 
starting point for a diSCUSSiOn led oy the super-
visor of guidance. During the session information 
is given on the availability of tests and the proper 
use of test results. 
1/M. G. Goleman, "Orientation Program for New Teachers," 
The National Elementary Principal, (February 1955),3~:5-7 
II 
I 
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Questions of pupil evaluations are discussed, and 
the cumulative record card is explained carefully 
as a tool for understanding children. The contri-
butions which various community agencies can make 
to the handling of ·certain types of school problems 
are also explained. 
Ot he r s e s s ions are de v o t e d t o me t h od s of t each- 1 
ing. New teachers are introduced to available in-
structional aids and are given guidance in the use 
of the supplementary book room and visual aids." 
Saunders l/outlines a program that was recently in-
augurated in Mission, Texas: 
"1. Immediately after a teacher was hired, the 
chairman of the committee sent a letter of infor-
mation and welcome. The representative of the 
building where the new teacher was to work also 
saw that some teacher in that building wrote a 
brief note of we lc orne. 
2. An inf or rna t ion card was start ea. on the new 
teacher. Such items as approximate age, college 
and last place taught came from the information 
the superintendent had; the committee added more 
from the contacts with the teacher. 
3. A good housing file was prepared. 
~. When the teacher arrived, the following things 
were done : j 
a. Someone from the committee met him. 
1 
b. A member of the committee took the teacher 
around to look for housing. 
c. After the teac her was settled, a faculty 
member from his building took over as a 
helper and sponsor. This teacher did what-
ever seemed indicated to help the new 
teacher get adjusted. He took the new 
l/F. M .• Saunders, "Help for the New Teacher", The 
National Elementary Principal, (April 195~), 3:J:'? 
113 
teacher to the building where he was to 
work and showed him around. He showed 
him the c ornmunity, including the places of 
particular interest, especially the area 
served by his school. He took him to the 
faculty meetings-building and general. 
Wh ile going about, he saw that the teacher 
met people in the community--the merchants, 
the bankers, the P.T.A. workers, the 
parents, the church people. Before the day 
was over the sponsor had contacted repre-
sentatives of these organizations, and 
their prompt and friendly calls did much to 
make the teacher feel welcome to the commun-
ity as well as in the school. 
The activities of the administration included 
both system and building faculty meetings and 
conferences. In the general faculty meeting, the 
superintendent sought to give the educational 
philosophy of the system. At this meeting, too, 
all teachers were introduced." 
Self-confidence is a very important part of the 
orientation program. Wiles !/tells of this assurance: 
11 0ne of the best ways of giving a new teacher 
self-confidence is to carefully define his duties 
by detailing the nature and amount of the work to 
be done. Much insecurity comes from not knowing 
exactly what is expected. vVhen tasks are indef-
inite, the feeling of insecurity mounts because 
the new teacher has no job requirements by which 
he can evaluate the extent to which he is measur-
ing up to what is expected of him." 
The addition of a new teacher is an opportunity to 
strengthen the group. It is a chance to seek the skills 
1/Kimba11 Wiles, Su~ervision for Better Schools, Prentice-
Hall, Inc., New Yor , 1951 p. 218 
and abilities of the group and to secure reinforcement 
of weak areas. It may be used to secure types of lea-
dership that are lacking and needed. According to 
1/ 
Moore: -
"It has been said that 50 per cent of the 
entire task of administering a school system has 
been completed when an efficient staff has been 
selected and that the major portion of the remain-
ing 50 per cent is devoted to the in-service 
improvement of the staff." 
It should b~· the duty of the school administrator 
to g ive the insecure teacher some sources of assurance 
and confidence at the beginning of the school year. 
Moore ~/believes that: 
uMa ny enriching experiences which enable the 
be ginning teacher to enter his new teaching respon-
sibilities with greater ease and fewer adjustments 
are provided for in modern teacher-education pro-
grams. Upon entering his new position, the be-
ginning teacher still has · to make ne w adjustments 
and establish relationships. Too often the newly 
employed teacher is compelled to resort to time-
consuming , frequently disheartening, trial-and-
error meth ods in me eting problems with wh ich he has 
a professional ri ght to expect some initial assist-
ance. 
1/Harold E. Moore, Newall B. Walters, Personnel Adminis-
tration in Education, Harper and Brothers, Publishers, 
New York, 1955, P• 179 
2/Ib id. , p. 180 
15 
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An effective plan of orientation can assure 
initial confidence and may be the difference between 
success and fa i lure • 
The in-service improvement program must be con-
cerned with the orientation and proper adjustment 
of inexperienced younger teachers entering the pro-
fession for the first time and the experienced 
teachers entering the system for the first time or 
being transferred from another school or department. 
When one is reminded that substantial numbers 
of teachers report problems almost as soon as they 
are appointed and when - one realizes the multipli-
city of these problems, it is readily understood 
that the work of the local personnel administrator 
starts ·early in the professional career of the 
teacher." 
1/ 
Shelly- states that the new teacher should have a 
complete picture. 
"A good starting point would be to show the 
new teac her the facilities and -a 11 the school 
community services available to him. Allowing 
the new teacher to observe in classrooms will give 
him an over-all picture of the routine in the 
school he is about to enter." 
In a doctoral study 21made at George Washington 
University a check list was formulated which may be used 
1/Paul A. Shelly, "Better Orientation for New Teachers", 
The School Review, (March 1952), 60: 158-159 
2/Barnard D. Joy, Doctoral Dissertation completed at 
Ueorge Washington University, Washington, D.C., 19~~ 
under the direction of Professor James Harold Fox. 
in evaluating an induction. program. 
"1. Do those charged with final administrative 
respons·ibility recognize the induction of new 
teachers as a major function of supervision 
and do they support the induction program? 
2. Is the planning, execution, and control of the 
program so directed by t he administrative head 
of the school that it gives ·reasonable assur-
ance of (a) increasing the new teacher's 
efficiency and (b) promoting a smoothly func-
tioning organization in which the efforts of 
new teac hers fully coordinated with those of 
other staff members? 
3· Is the new teacher given adequate time to 
participate in induction activities and not 
expected to assume full responsibility for his 
job until the induction program has been com-
pleted? 
~. I s the induction program a carefully planned 
and systematically organized activity? 
5. Has the p la nn i ng of the induction program be an 
a co-operative activity involving administra-
tors, experienced teachers, and other school 
pers onne 11 
6. Is the induction program based upon a careful 
analysis of the needs of the new teachers? 
7· Are the principles upon which the induction 
program is based stated in terms specific 
enough to provide for program content and for 
the evaluation or results? 
8. Has the content of the program be en determined 
on the basis of need and designed in accord-
ance with the principles? 
17 
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9· Has the program content been systematically 
organized into practical teaching activities ? 
10 . Considering the program content, the working 
situation, and the availabilit y of -qualified 
personnel to instruct new teachers, have the 
most appropriate teaching methods, and tech-
niques been selected? 
11. In planning and carrying out the induct io n pro-
gram, have basic principles of lear f.dm:g been 
employed? 
;I 
In tra ining new te achers for routine or semi- I 
routine assignments, have job instruction methods, 1 
including the use of a 'job breakdown', been 
12. 
used? l 
1) • .Are oral presentations supplemented by appro-
priate written materials for study and reference? 
1~. Ha s provision been made for adequate evalua-
tion in the over-all planning of the program? 
15. Does the program provide for maximum use of the 
abilities of all members of the staff in carry-
ing out induction activities ? 
16 • .A re the responsibilities of all persons ma king 
a contribution to the induction program c learly 
defined and understood? 
17 • .Are the persons responsible for induction activ-
ities g iven adequate time and assistance to 
perform them? 
18. Are the recently inducted teachers performing 
their job assignments in a satisfactory manner? 
19. Has the training provided new teachers improved 
the over-all moral of the staff? 
20. Is the induction program s~itable for continu-
ing use in inducting new teachers ? 
19 
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As a concluding statement Kyte llstates: 
"The orientation of the new teacher, if it is 
thorough and constructive, constitutes the initial 
steps in her adjustment. · These steps are the first 
of many to be taken in ·behalf of the beginning 
teacher and her pupils. 
Since everything will be new to her, the normal 
load for an experienced teacher will be too great 
for the new appointee. Her first res pons ib i lit y is 
to be successful in teaching. Therefore, the 
principal plans with the older teachers for a certain 
amount of relief with respect to her assignment to 
routine duties. Gradually th~ beginning teacher can 
be assigned ·to them, the rate at which she adjusts to 
her clas·swork determining the rapidity with which she 
reaches a full-time assignment to routine duties." 
This gives the writers a clue as to who should be 
responsible for giving aids to' the new teacher. Such a 
review is written in the foll~wing section. 
c. Aids to be given:-
The writers have found in their research that the 
material covered by the authors for this sect'ion is very 
closely related. If there is a tendency to ovarlap, it is 
because the problem has been attacked in various ways. At 
this point, it becomes almost impossible to assimilate the 
subdivisions without intergrating the three following areas. 
1/Ge orge C. Kyte, The Pr inc ipa l at Work, Ginn and Company, 
Foston, 1952, Revised Edition, p. 377 
1. ?fuo g ives the aids? 
Kyte _h/believes that a principal's responsibilities 
toward the beginning teacher are threefold. 
"( 1) He must establish professional, friendly 
relations with her, (2) he must provide for her 
tot a l adjustment in the new situation, and (3) he 
must provide her with the best professional 
assistance possible. 
Professional, friendly relations may be 
initiated by a personal welcome extended to the new 
teacher upon her appointment to the school. From 
the outset, she sh ould be assured of helpfulness, 
kindliness, and interest on the part of the prin-
c i pa 1 a n d of h is de s ire t o s a r v a as a n ear n e s t 
professiona l leader and counselor. In person or by 
letter, he welcomes her in behalf of the other 
te achers, t h e school, the community, and himself." 
Mc Nerney 21says that the administrator or super-
v isor should not be dictatorial but should be sensitive 
to the aids g iven beginning teachers. 
"One function of supervision is to g ive 
direction to the teac hers wh o are directly respons-
ible for the educational process. Th is function 
has to inter-related aspects, teaching and admini-
strative. As a teacher of teachers, the supervisor 
must not be dictatorial; he must be a director 
possessing t he qualities of a group leader wh ose 
primary responsibility is to help the teac hers 
develo p professionally in order that the total 
instructional process may become increasingly more 
I/Ge or ge G. Kyte, op. cit., p. 376 
2/Chester T. Mc Nerney, op. cit., p. 50 
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effective. As an administrator, the supervisor 
must be sensitive to the material and organization-
al needs of the teachers and must maintain a liai-
son relations hip between the princ ipa 1 and the 
teachers in order to satisfy these needs." 
Kyte .!/believes that the major activity of a super-
vising principal is his classroom supervisory visits. 
"Investigations regarding the distribution of 
the principal's professional time disclose that his 
supervisory visits to classrooms absorb more time 
than any other single activity in which he engages. 
Since supervision of teaching is his major function, 
he should spend considerable time in the classrooms. 
The supervisory visits enable him to obtain first 
hand information essential to his efficient perform-
an c a of a 11 o t he r a c t i v it i e s • " 
Reeder £/states that both the administration and 
fallow teachers can help the new teacher. 
"Much help can and should be · given by the 
administrative superiors and the experienced 
colleagues of the new teacher toward making him 
acquainted with his · position and making him happy 
and confident in his new work. · Such assistance is 
particularly helpful to, and appreciated by, those 
who are beginning their teaching careers." 
Wiles ~/believes that the supervisor should make the 
new teacher feel wanted. 
11 0ne of the ·first responsibilities of a super-
visor to a ne w employee is to make him feel that he 
1/Ga or ge C • Kyt e , o p • c it • , p • 2 55 
2/Ward G. Reeder, op. cit., p. 139 
L/Kimball -vViles, op. cit., p. 255 
I 
I 
is wanted. Too often new teachers get the feeling 
that no one cares whether they are on the job or 
not. 
Making a new teacher welcome involves such 
specific things as talking with him before the 
school year starts, greeting him the first morn-
ing, escorting him to . the first faculty meeting, 
and introducing him to the members of the staff." 
Wiles . 1/feels that: 
"The official leader must be as concerned 
about helping the new teacher make a successful 
adjustment to the community as to the school. 
Lack of success in learning to live in the commun-
ity will prevent the teacher from making a maximum 
c on t r i but i on i n the c la s s r o om • u 
2/ Moore- feels that an experienced teacher can give 
va l ua b le he l p • 
11An experienced teacher, especially one young 
enough in service to remember vividly the problems 
of the first year, can give valuable help to the 
new teacher. Some cities appoint such a teacher-
sponsor while others probably do so but not as a 
part of a general orientation plan. vVhere the 
teacher-sponsor plan is used, 1t is the function 
of the teacher-sponsor to welcome the new teacher, 
help locate a place to live, serve as a guide to 
meetings, and other activities in connection with 
entering the school system, make introductions to 
the school principal and others, and help with 
questions that the new teacher does not wish to 
take to the principal or supervisor. 
!/Kim b a 11 Wi 1 e s , ? p • c it • , p • 2 55 
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2/Harold E. Moore, Newell B. Walters, op. cit., p. 218 'I 
I 
The use of handbooks, directories, leaflets, 
or packets of materials other than curriculum 
guides and courses of study for new teachers is 
becoming quite commonplace. These usually include 
useful information about the city, the school system, 
and teachers' professional organizations." 
j' Shelly .!/also believes that a helpful teacher can 
II 
aid the beginning teacher. 
"One helping teacher should be assigned to 
each beginning teacher. A good helping teacher 
will anticipate problems and will assist the new 
teacher in solving them." 
2. vVhat aids should be given? 
Kyte ~/suggests some a ids that could be given the 
beginning teacher: 
"As early as possible, he sees that she obtains 
c o pie s of c our s e s of s t ud y, rna n ua 1 , b u 11 e t i n s , and 
other materials which will aid her in making speci-
fic preparation for her work. He may aid her in 
study ing these sources of help. She should be 
shown the school plant and her room in particular, 
given information about her pupils, and informed 
re ga rding policies, procedures, and their under-
l y ing objectives. Classroom routine, other rou-
tine duties, distribution of supplies and the 
like should be exolained in detail to her. If the 
school provides aLhandbook covering these points, 
she is g iven a copy. Time for a conference should 
be fixed so that the principal and the new teacher 
may discuss all these matters before the new term 
begins. 
1/Paul A. ShelLy, op. cit., p. 159 
2/George ?· Kyte, op. cit., p. 376-377 
II 23 
Many questions arise which a new teacher may 
be loath to discuss with the principal but on which 
she may need considerable help or advice. The 
simplest manner in which to anticipate this situ-
ation is the selection of a teacher in the school 
who will serve as a special helper. The person 
selected should be an experienced teacher who has a 
pleasing personality, enjoys helping others, and 
can give the needed help competently. The new 
teacher should be told about this helper, the latter 
informed about the new teacher, and the two intro-
duced to each other. The point of ex pectad help-
fulness · should be included in the principal's intro-
duction, and confidence in the helper should be 
expressed. 
At a meeting before the school term begins, 
the new t aac her is introduced to a 11 other teachers 
and made to feel one of the group. A friendly 
introduction, a hearty welcome, and a genuine spirit 
of good fe 11 ows hip in this first building meet i ng 
affect new and old teachers. Early in the term 
provision for social affairs should be made in order 
that new and old teachers may become well acquaint-
ed with each other through such informal gatherings. 
For a while, the pr inc ipa 1 should see that the new 
teacher is not a member of the committee on arrange-
ments in order that she may profit fully from the 
social experiences inducting her into the group. 
The values of the teachers' lunch period, with the 
whole staff lunching together, should not be over-
looked as another means of adjusting the beginner." 
According to McNerney, !/supervisors help by giving 
directions to the teachers. 
"Through their directional functions, super-
visors help teachers to increase the effectiveness 
of their teaching. As the teachers become more 
I/Chester T. 1\f{cNerney, op. cit., p. 30 
2~ 
effective, the students in their classes will come 
closer to a realization of the objectives for 
education." 
Kyte l/believes that demonstration lessons serve a 
two-fold purpose. 
"The values of demonstration lessons should be 
thought of from the standpoint of two purposes which 
they serve. (1) Demonstration teaching should be 
planned to convey to teachers the desired standards 
of instruction. By the use of the technique, approv-
ed principles and practices of teaching may be 
exemplified. Mutual understanding may be developed 
1
., 
between the teacher and the supervisory officer I 
regarding the genera 1 nature and characteristics of I 
good teaching and learning. (2) Demonstration 
lessons should show the teacher concretely how the 
teaching act, or some phase of it, is to be per-
formed in the classroom. Methods of teaching, 
teaching devices, classroom organization, selection 
and use of instructional equipment, and other 
specific aspects of classroom instruction may be 
illustrated for the teacher to observe. 
In meeting the second purpose, demonstra-
tion teaching should exemplify applicable procedure 
in preventing or correcting a weakness, clarify 
specific supervisory suggestions and verify poss-
ibilities~ and stimulate self-analysis and self-
criticism. 11 
. . 2/ 
The principal, according to Kyte,- should be con-
cerned with the be ginning teachers' classroom planning, 
17Ge or ge C • Kyt e , o p • c it • , p • 3 2 2 
~/Ibid., p. 378 
organization, and performance. 
"In her classroom instruct ion, she should be 
given more help for a while than the principal is 
able to g ive to the returning members of the 
school staff. At first his visits should be fre-
quent and short, the beginning teacher being com-
plimented on any successes noted and adjustments 
made. If the principal gives particular attention 
to her planning, ·classroom organization and class-
room performance, he finds little need for consid-
ering disciplinary problems. Most of the disci-
plinary problems are effects rather than causes. 
But if there are cases which are potentia 1 sources 
of disciplinary difficulties, the principal tries 
to anticipate the difficulties. · He should d iscuss 
them with the new teacher, being careful not to 
fri ghten her re garding them. His suggestions for 
dealing with them should be simple, definite, and 
w or ka b le • " · 
Cubberley l 1recognizes that a purpose is necessary 
for a visiting day to be useful. 
"N.tany school systems allow teachers two or 
three 'visiting days' a year, during which they 
are relieved of their room work and may visit 
other schools in the system or in adjacent cities. 
Teachers who are weak are often sent to visit some 
strong teacher doing the same -type of work. This 
device is useful now and then, if there is some 
specific purpose in view." 
Cubberley £/g ives reasons for a new teachers' build-
ing c onfere nee: 
I/Ellwood P. Cubberley, crhe Prine ipal and His Work, 
Houghton-Mifflin and Company, 1923, pp. U7o-U71 
~/Ibid., pp. 67-68 
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"The program of such a pr-eliminary conference 
with the new teachers should be, in a general way, 
to get acquainted with them; to show them their 
rooms, to initiate the~ into the procedure to be -
followed, to help them plan their programs and work 
for the first few days and to indicate to them some-
thing of the spirit of the school. 
More s pee if ica lly, the pr inc ipa 1 should explain 
to them the regulations for and the plan of man-
agement to be followed in the conduct of the partic-
ular building in which they are." 
The value of the demonstration lesson i.s stated by 
1/ Cubber ley. -
"While the theoretical presentation of a pro-
blem and its solution has its place, the practical 
demonstration also -ha s lts function. It is sur-
prising, after all, how much we learn by imitation. 
A demonstration lesson often teaches what is desired 
should be taught better than any other plan could 
do. In taking charge of a class to do demonstra-
tion teaching, the principal should be sure that 
he is prepared to do well what he attempts, so that 
it may be a real demonstration lesson, and he should 
explain the main points in his procedure in the 
light of sound educational theory. In taking charge 
of a class it is a g ood idea for the principal -to 
work the classroom rather bard, that they may not 
think that the teacher asks too much of them. 
After the lesson, be glad if the teacher will 
question you about it, as this evidences a healthy 
interest. If she has critic ism of your work, we l-
eoma that too. Show that you were right and why, 
or admit that you were not. If she is commend-
atory, explain to her, if she cannot herself, the 
educational principles that ware applied and which 
made the lesson good. 
1/Ellwood P. Cubberley, op. cit~, pp. ~68-469 
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Such demonstration teaching is about the most 
valuable service that can be g iven new teachers." 
3· v~b.en should the aids be given? 
There is a strong realization that better teaching 
and happier teachers result from giving assistance in 
1/ bridging the gap between theory and practice. Moore -
feels that before the opening of school is a good time 
to start. 
"A very s u b s t a n t i a 1 numb e r of s c h o o 1 s ys t ems 
give help before the opening -of school although 
such help is often nothing more than a conference 
with the superintendent, supervisor, or principal. 
Pre-school induction programs should be designed 
to help the classroom teachers with their most 
pressing problems-social; personal and professional. 
Some programs give a complete introduction to the 
organization and polio ies of the school system, 
the routines of their respective schools and the 
s c h o o 1 p la n t s • 
Each teacher is helped to make a good start 
toward establishing effective teaching procedures; 
to handle personal problems; and to make the 
acquaintance of fellow-workers, parents., and con-
genial people in the community. The teacher who 
is new to the community needs help with many 
problems • 
· The hew classroom teacher can take advantage 
of any in-service opportunity open to other teachers. 
For them many systems hold special meetings and 
workshops, give time for visitation to other schools, 
arrange demonstration lessons, and provide helping 
I/Harora: E.!lOOre, Newell B. Walters, op. cit., pp. 217 
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teachers (not members of the regular supervisory 
staff) to assist them in working out their teach-
ing plans." 
Cubberley l/believes that most disciplinary problems 
arise from poor teaching, and that a building program 
in teaching power should be given to the beginning 
teacher. 
"As most disciplinary troubles have their 
origin in poor teaching, the best line of remedial 
treatm~nt lies in building up the teacher in teach-
ing power. Her trouble may lie in defective ques-
tioning, in talking too much and working the pupils 
too little, in giving her attention to but a few of 
the class, to an unfavorable voice and manner, in 
not being rapid and expeditious in her work, in 
poor assignments for work, or in other directions. 
Here is a place for the principal to show his 
skill in educational diagnosis and in suggestions 
for remedial procedures. He ought to correct 
mistakes from the first, and build up the teacher 
in teaching power as rapidly as possible. ·The · 
first year a new teacher may require much help, 
but after a couple of years she ought to be able to 
care for herself in the main • 
.An important service by the principal during 
this early building-up process will be to keep the 
teacher from bee oming disc our aged. Most young 
teachers have been more or less impressed by stories 
of 'born teachers' and the technical skills seem 
so easy and natural to the expert and so hard for 
them to acquire, that many are depressed by their 
difficulties. A little wholesome encouragement 
1/EllwoOd P. Cubberley, oe. cit., p. ~6~ 
29 
~~ -...:,_ ----- - ~ 
_- -----=- - -=-==-= 
along with advice as to better proqedure, and some 
sound information as to how largely teaching must 
be learned, will often do much to keep up the spirits 
and courage of a beginning teacher." 
At the onset of his career the beginning teacher 
1/ 
needs help. Moore -goes on to say: 
"A practice often followed is to take care of 
the new teachers' most pressing problems before the 
opening of school and defer everything else. The 
advantage of this type of plan is in the prevent ion 
of confusion by introducing too much material in a 
short time. It also recognizes the fact that after 
some experience in the c lassroom, much of the assist-
ance which can be offered will be more meaningful. 
Social activities may be anything from a break 
for coffee during a long program to an all-afternoon 
and evening picnic or a reception. Activities of 
this type could be used to give advice on local 
social customs, local opinions on dress and local 
decorum for teachers. This practice is not followed 
as much as it should be." 
It is generally agreed that the beginning teacher does 
need aid. The writers, however, found that there was much 
diversity as to what these aids should be and who should 
g ive them. Several studies have been made concerning 
this problem; as these have been limited in scope, the 
reliability may be questionable. 
!/Harold E. Moore, Newell B. Walters, op. cit., p. 218 
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CHAPTER III 
PROCEDURES 
The purpose of this study was to determine what 
aids teachers wanted most, what aids they considered most 
valuable, and what aids they received. In order to do this, 
the following steps were taken: 
A.. The term "beginning teacher" was defined. 
B. An extensive review of related literature and 
research was conducted. 
C. A questionnaire was constructed. 
D. A list of Rhode Island Superintendents was 
obtained. 
E. A sample questionnaire and a request for beginning 
teachers' names were sent to the superintendents. 
F. Questionnaires were sent to the begi~ning 
teachers in Rhode Island. 
G. The replies to the questionnaires were tabulated. 
H. The data was interpreted. 
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A. Definition of a beginning teacher:-
For this study, it was decided that the beginning 
teacher should be any person who had graduated from 
college in 1953, 195~, or 1955 and was teaching. 
B. Rev iew of related literature and research:-
The information compiled for this study was gathered 
from professional books on administration, supervision, 
and articles pertaining to the be ginning teacher in 
current a nd past issues of professiona l magazines. 
C • A que s t i on n a ire wa s c on s t r uc t e d : -
After studying various types of ques t ionnaires used 
in previous research studies, the writers constructed 
t heir own questionnaire. The contents of this question-
naire were also derived from the suggestions made by the 
authors of the related literature. The questionnaire was 
divided into the following areas: 
L Or i en tat i on 
2 • Po 1 ic i e s of the Sc h o o 1 S ys t em Ex p la in e d 
3. Records and Clerical Duties 
~. Curriculum Helps Available 
5· School Hours 
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. 6. Planning 
7· Meetings 
8. General Inventory: 
a. Grade you teach 
b. Year you began teaching 
c. School fran which you graduated (Liberal 
Arts, State Teachers' College, School of 
Education) 
d. Sex 
e. Number of teachers in your building 
f. Principal in charge of one building 
(Yes-No) 
g. Teaching principal (Yes-No) 
h • Pr inc i pa 1 ( Ma 1 e- Fe rna 1 e ) 
In areas one to seven, the beginning teacher was 
g iven an opportunity to answer in the following manner: 
a. Received 
b • De s ire d b u t n o t r e c e i v e d 
c. Valuable 
d • No t va 1 ua b 1 e 
e. Given by: P. Principal or Assistant Principal 
s. Supervisor 
F. Fellow Teacher 
0. Other (Write in) 
D • L i s t of Rh od e Is la n a S u per i n t e n de n t s : -
W~. Edward J. Condon, Superintendent of Schools in 
~~ oonsocket, Rhode I sland, supplied the writers with a list 
of names and addresses of H.hode Island Superintendents. 
E. Letters to SLlperintendents :-
A sample questionnaire and a request for beginning 
teachers' names were sent to each of the thirty-nine (39) 
superintendents in Rhode Is land. Of these, sixteen ( 16) 
acknowledged our request. 
F. ~endin~~~-~~esti~nnair~~ to the be g inning teachers:-
Because of the small number of returns from the super-
intendents, the writers obtained from the Alumni Associ-
ation a list of recent graduates of the Rhode Island 
Colle ge of Education now teaching in Rhode Island. The 
tot a l number of ·be g inning teachers' names wa s t wo hundred 
twenty-five (225). 
G. Tabulation of the questionnaires:-
The deadline for the return of these questionnaires 
-=--
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was set six weeks after the proposed ma il ing date. Out 
of the t wo hundred twent y - fi ve (225) questionnaires sent, 
a t ota 1 of one hundred twenty-two ( 122) were rae a ived 
before the deadline. Several were received after this 
date but were not used in the study . 
The following tables were constrLlcted from the infor-
mation in t h e questionnaire: 
l. Master tally: 
a • Orientation 
b. Policies of School System Explained 
c • Records and C le r ic a l Du t i e s 
d . Curriculum Helps .A vailable 
e • School Hours 
f. Planning 
g . rv\:e e t i ngs 
2. Grades taught by teachers surveyed 
3. Date of initial employment of beginning teachers 
surveyed 
~. Type of college attended by be g inning teachers 
surveyed 
5· 
6. 
Sex of teachers surve ved 
" 
Humber of t eachers in schools surveyed as rep ort -
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ed by be ginning teachers 
7. Number of buildings assi gned to one princ ipa 1 
as reported by be ginning teachers 
B. Type of pr•incipalship as reported by be ginning 
teachers 
9· Sex of principals as reported by beginning 
teachers 
10. Aids received and aids desired but not received 
by be ginning kindergarten teachers reporting 
ll. Aids received and aids desired but not received 
by be g inning primary teac hers reporting 
12. Aids received and aids desired but not received 
by be ginning intermediate teachers reporting 
13. Aids received and a ids des ired but not race ived 
by junior high school teachers reporting 
1~. Aids received and aids desired but not received 
by high school teachers reporting 
15. Aids received and aids desired but not received 
by be g inning teachers who are graduates of 
Liberal Arts Colleges 
16. Aids received and aids desired but not received 
by be ginning teachers who are graduates of 
Schools of Education 
17. Aids received and aids desired but not received 
by beginning teachers who are graduates of 
State Teachers' Colleges 
18. Aids received and aids desired but not received 
as reported by beginning teachers in buildings 
with a faculty of 10 or less 
19. Aids received and aids desired but not received 
as reported by beginning teachers in buildings 
with a faculty of 11 to 20 
20. Aids received and aids desired but not received 
as reported by beginning teachers in buildings 
with a faculty of more than 20 
21. Aids given by, and aids desired but not receiv-
ed from principals in charge of one building 
as reported by beginning teachers 
22. Aids given by, and aids desired but not receiv-
ed from principals in charge of more than one 
building as reported by beginning teachers 
2). Aids given by, and aids desired but not receiv-
ed from supervising principals as reported by 
beginning teachers 
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2~. Aids given by, a nd aids desired but not receiv-
ed from teaching principals as reported by 
beginning teachers 
25. Aids given and aids desired but not received 
from mala principals as reported by be ginning 
teachers 
26. Aids ~ ivan and aids desired but not received 0 
from female principals as reported by be ginning 
te achers 
27. Aids received and considered most valuab le by 
be ginning teachers surveyed 
28. Aids desired but not rece i ved by be g inning 
teachers surve yed 
The interpretation of the data obtained, and the 
summary and conclusions arrived at by the writers are 
included in the following chapters. 
---- -~==~======~~~==== ========~ 
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CHAPTER IV 
AN.A LYSIS OF DATA 
The tables in this chapter were tabulated from the 
answers on the questionnaires sent to beginning teachers 
in Rhode Island • .A copy of this questionnaire can be 
found in the appendix. 
Tables one through seven are the master tables con-
taining the answers to the questionnaire. 
Tables eight through fifteen show what grades the 
surveyed teachers taught, date of initial employment, type 
of college attended, sex, number of teachers in the build-
ing, number of buildings assigned to one principal, type 
of pr inc i pa ls hip and sex of pr inc i pals • 
Tables sixteen through twenty list, for purposes of 
comparison, aids received and aids desired but not receiv-
ad by beginning teachers at different grade levels. 
Tables twenty-one through twenty-three list, for 
purposes of comparison, aids received and aids desired but 
not received by beginning teachers who graduated from 
-'(C• 
,__;( 
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differ e n t types of c o ll e g e s • 
Tables t wenty-four through twenty-six list, for pur-
poses of comparison, aids received and aids desired but 
not received by beginning teachers in schools of different 
sizes. 
Tables twentJr-seven and twent y-eight list for purposes 
of comparison, aids given by and aids desired but not 
received from principals in charge of one building and 
principals in charge of more than one building. 
Tables twenty-nine and thirty list, for purposes of 
comparison, aids g iven by and aids desired but not receiv-
ed from supervising and teaching principals. 
Tables thirty-one and thirty-two list, for purposes 
of comparison, aids g iven by and aids desired but not 
received from male and female principals. 
Tables thirty-three and thirty-four list the aids 
received and considered most valuable and aids desired but 
not received in order of importance to the beginning 
teacher. 
~0 
• • 
Table 1. Orientation 
Tota 1 I;umb:r;:-ce i ;~d -Des ired-
not Answered I no• but not 
I 
!Valuable 
J Received 
-- -------------k-1\':':um~tbr: .e:-::r~n-P~e::r:--+1 ~Hr.:,u=mr.ble::r::-::-"'D.!:'~e::-:r:--11~r,~u;.:::m~! b.;.,e r.:..:j;.;l.t';....,e-r -+t.-um-.:b_e_r~ Tr~--~~ 
Cent Cent I ~ent ~----------~ --------------- --~------~~~------r~~ ( ) (2) (3) I (~) 
OpportunitY.: providod for a confer"-".'C:".L_ll 9 .0 92 75 ·5 19 115 .-;-1- 87 -~~-'---H 
Philosophy and objectives of school I _, 
.....!!.£.la ined -~---~ ·5 77 63 . 2 37 _ 30.3 f-Th-_ 
Provided \7ith a handbook of scbo:-l 
system --------- I 10 8.2 _j_L12~ .9 ·~2- ;6 .9 I 61---+- 21.1 
Provided with a copy of the school I ~a-~l~e~nd~a~r _____________ ~-----~~-1~~~· 8~2~~1~15~~9~~~·3~--~6--~~~·9~~~1111~11~---~~--•~ 
------·---------
6.1 
Assigned a he !.E_i ng teach~- ~5 36 ·9 __ ,2_0--+~6 . ~ 1 57 ~6 . 7 1 16 80 . 0 
Opportunity provided to meet teachers I 
of spccitt_!~ub:o~ts _j___!!L_ ll .~ 75 
Introduced to the school staff __ G_ _w_l8 __ ,. 
Introduc~ t 0 p .,:_T_._A_. ----------=-1~- ;-;;. 7 I as 
I 
I 
61.~ I 2£~ 33 27 .2 I 69i 
96 .7 ~ ill I to8 1.6 
- 6-l ~ ·9 T ~~-~L 70 .~ .6 

Table 2 . Policies of School System Explained 
Total Number I Received Des ired Not 
not J..nswered but not Valuab Received 
---NUmoer Per - Nuiiilier ~er NUmber Per- fumlier-
Cent I -(ent Cent I 
-f--(l) I ( 2) ( 3) (~) 
---
Salary schedu 1e 
-
~ 3. 2 1 9lt_ '!7 .o 2~_ h~~ ~~ 
.,-
2z¥, Tenure 12 ~7 63 .2 33 __ 
~ 7_'l:.Q_ 2~ Teacher absence ~ .3 1 9~ 19. 7 91 
- ~-
I Sick leave r-~ ~ . 0 95 77 ·8 22 18 . 2 91 --Bl~e Cross , Physic ian Serv~ce ~ J 100 81.9 18 ~93 ---I 5~ ~~ .3 ~7 Procedure for fi~1d trips 21 17 . 2 I 38. 2 96 . 2 
ResEonsibi1itr for kel:s 27 22 . 2 67 5b · 9 28 22.9 59 88 .1 8 
Homerlork __ 2_~22 .9 68 52.:_7 26 2t .lJ l 59 86 . 
--
Re Eor t cards ~ ll.lJ 103 ~ .~ _LJ ~ . 2 96 
~=======---=--====:========:==========~==========~=== 
b 1e IN ot 
Va 1uab 1e 
Givan By 
No 
Others .hns . 
urn er er INumbe r Per I~umber Per 
Superintendent Teacher 
Cent Cent Cent 
t--+ 9_. ~-.6-t----"---:-t.i .1, 19- 2_0 ._2_._._8-+ 8.5 39 b l. I 10 10 .6 16 17 . G 2 2.2 
3 3 .9 15 19 .6 8 l0 .3 _2~ 36.L r'l_ 9.0 ~ 18 .~ 
~-+~3 --~I 3::;_.-=-2 +I _)_!__ 3 ~:9"'--+-_s --+-_e _ __,· 5'-t _2--=-.~ --+-·2_,_5_· s_L 12 h2 . 7 13 ~3 . 8 6 6 . 3 ~ ~ . 2 28 29 .~ 11 1~ _2b 25 .6 r-15 15 .7 ~ 1u.1]l 3:..!:. 
7 7.0 ~2 ~2 . 0 5.0 2b ~~ . 0 6 b oO 17 17 .0 6 6.0 
~+~~~-2--~3~·7.4-~32 __ +~9-·2~ __ 8-+~~.8~~7--~12 .9 ~~--~7_·~~3~~5~·7~0~ __ 0
8 11.9 5~ 80 .6 1 l.~ 5 7·5 0 1-0 3 ~ . ~ ~ 6. 1 
<---+-_86__..7_+-~9~.13 .3 ~6 67 .6 7.3 6 8.8 ~ 5.a 3 -~·7' ~ t; .8 --~--~~4-~~~~----r---~~--~~~~ ~
~-)9~3_._2~~7--~6_.~a~l_7~1~~68~·~9~~~~~·~sL_ __ 5~~~~.8~ __ 1~~~~.J~~~~3~· 8~3~~2·~ 
' • 
Table 3. Roc ords aod C le •ica 1 Duties 
-
c - . - -
_.r 
rota 1 Number faluable 
! 
_ ;;..;. 
Received Des ired Not 
not Answered but not Val 
Received 
•umtJe r l.re r ·Number I Per [Humber r.re r ~~umber I Per !'NUiii 
Cent Cent Cent Cent 
- - -~- - -- - --·--
- ( tLl _______ (2) (3) ~ .J2 
Register ___ ________ 7 _p:.7 _!.~7.- ~- ,____-~-- :6.6f-~o~ - I 21.:_?__ 
-
Types of record cards ~~2 9·8 90 73 ·7 20 16.5
1 
Bb __ 
1
2L·3 
Procedure for entering or dis - I I 
cha r ging a pupil . 1 _ ·9 1llL 93 ·k_ _7._ 5·71 ___ 105 ·--.. 92 . 1 ( 
Procedure 77 ·8 18 lll · 7 93 97 ·2_ 
-
,__ 
1'etbod to obtain supe_lies lb 11.6 101 82 .7 >-· 7 5.1 I 9s __ _ 97 . o : 
-
-
-·- ----!, 
Collec tions: tunc h rr.one y, milk I IJ..:. J __ ~);__ ~ 89 .5 
__!Oney, and stam2 r:~oney 12 9 ·8 105 86.0 _ _2 ll 
--
Inventory 20 16 .3 I dB !72 ·3 lb ll .~j-~3 9b ·b c 
- - " 
• 
a l uab le Given Br __ HO 
~umber I Per 
__ 
0
Cent 
j_LlJ.L_ ( 8) 
10~ 127.:£ _3 1.8 
8~ 
I -
2L!l 6 8.8 0 0 
~10 0 20 1 l.l 6. 1 0 
93 0 0 18 0 
0 
L2.lL 1 10 0 
~---~~ 0 0 .a 
~ 83 60 ll 0 68. 1 10 2 2. 
• 
Table~ . Curriculum Helps Available 
Total Number 
not Answered 
humber IPer-
Cent 
- - - -( 1) 
-
V.anual for books 10 S.3 
Outline for r.r ade 7 5·L 
Curriculum guides L .1.:2_ 
Su~~lomentarr books and materials 6 ~ ·9 
I ~ . 1 Sufflo i.ent audio-visual aids 5 
-
Use of test results 11 9·0 
-
Professional books 19 15 . 'j 
- -
List of communi tl resources 22 l2o .h I 
• 
• 
Received J:"• irea valuable 
but not 
Received 
i<umbOr-ll'OT I umD~ ~umUer I Cent I Cent __ 
(2) lj (3) (~) I 
- l 
95 77·8 17 13 ·9 91 ~ -81 66 .1 3~ 27 .8 ~~ I. 81 66.3 32 26 .11 I 
88 72 .2 28 81 I 22 .9 I 
'~ ·9 I 73 bb 36 .0~ 
72 .22.:!_ 39 31.j 67 
51 bL8 52 b2 -~ b6 
2~ lt2 .8 73 159 ·8 2~ 
m 
Cen 
I 
__) 
92.: 
22.: 
95 · 
~.:.. 
ru 
93 . 
~ 
100 
• 
====~======~====~==~~=================···==============================·-
d Not Given By 
,t Valuable !Prtnctpai ---- No 
·ed ~sst . Prin. Supervisor Superintendent Teacher Others Ans . 
fer um1ier I r.r-"Numb•:r-•r~~umber ,.<'er \umoe~er .,umber .t'O'i'l hUmoer l.t'er ~~o . '.t'er 1~0 . 1Per ent Cent 'ent Gent Cent Cent I Cent Cent .-ent ~ -f---- - ---- ·-~.:..-i----f.~:.;__+---+..:...:..::~-~::..;'..;J·--t='-=-..::..::.... +-----+-~-) _l ___ ~JlL (6) (7) L (8) - (9) 10' ( ll I 
13 .91 91 (92!.L ~ -~ · 3 1 ~7 4.~_!2.. hs .7 1 7.3 \L 9·h 1 7·7 10 1tl.5 
0 2 .o _ ~ 5 .o 3.5 ~3 . 2 ?_!__f~2.·~- _L_ u.:.L _5_ 6.2 .L 7 .JJ 5 -· 6.2 
22.:~ -- ~ ' ! ~ .~0 37 .0 27 ;; .; 10 - 12 .; 5 6. 1 2._ 6.1J ~ b ·9 
2f.:l.r--'Lt'l:..~ 38 ~3 . 2 20 22 .7 9 10 .2 ll 12 .7 5 5-6 5 5-61 
97.3 2 2.7 1J2 57 -5 5 1 6.al 3 IJ . t s 10 .9 9 ~~ -~-~.:.1 
~.; . 1 5 6.9 ~2 l!~ - ~ 12 16 .6 ~ 2._:5_ ll 15 .2 9 12 .8 b 2.:2 
.,.---'--
-
27 .8 L~ 26 .L 7L. 
22 ·9' 81 I I 
' ;6 .0 ~ 
&2. 67 
90 . 1 5_ 9 ·9' 2~ ~7 · 2 9 __!7 .6i_ h 7·8 ~ 7.8 5 9 ·8 5 9·8 
1oo o o u ~5 .8 5 2o .a , 12 .1 I 1 _~ . 1 3 12 .5 1 ~ . t 
~2 . 7 ~6 
159 ·8-~-
Table 5· School Hours 
Building openi~nd closing time 
Arrival and deEarture of teachers 
Nurse and Attendance Off ice r 
Custodian ' s hours 
Schedule and dailr erogram 
Released time for Religious 
Instruct ion 
~upil detention ___ 
11No School 11 announcements 
• 
Total NumberiReceivod I Desired I valuable 
not AOS\'fered I but not I 
_i j Received I 
r4umberll'er !Humber l.l:'er I Number 1rer ll~umber 
Cent Cent Gent I I 
H) ( 2) I I (3) I (~) 
I 
3 2-5 112 '91.8 t 7 5·7 105 I 
i -~ 3-3 117 95 ·9 1 .8 10~ 
I I ! ~- -, 1~ 11.6 eJJ 168.8 I 2~ 119 .6 76 
I I 
19 15 ·5 61 l?o .o I ~2 13~ ·5 48 
I ! I 11 9-0 97 179 -5 ~ !tt.5 93 
I I ! I I 
Its. s I 5~ ~~~ - ~ ~5 136.8 l 23 38 
! 
162 -~ I I ; 7~ 21 117-2 76 25 120 -~ I 
I 95j 13 10.6 100 31.9 9 I 7 ·5 
-~ 
Per-
Cent 
Not 
Va 1~ 
(I 
__ .,__~
23 ·7 
88.8 
90 .)j 
• 
Iva 1uable Not I -- Given By 
Va 1ua b le 'Pr tnc 1 par ------"----------::~~--o---
t\.sst . Prin . Supbrvisor Superintendent Teachero Othars il.ns . 
Pe"r-+.-.:H-um...,.tb-er,....,.,..,IJ:'-~er ____ N'iunber ~Per tfum er Per t~ umber ~Parer I Humoer .t'er ~r-o. [er 
;;.---+-Cent __ Cent _ Cent Cent I . Cent_ __ Cent I ~en_~-- ·ant 
~..:...;___-+- ( 5) -i ( 6) ( 7) ( B)--~) 1(10) I -- t--11-'-l)-
T-----"-------T ~3 -7 -7 l 6.3 98 87-5 3 2.6 2 1.71 ~ 3-9, 3 ~6 2 1.7 -.!.-+-~Jl_ 11.2 I _20 76 -9 5 ~ .2 6 5-li I 7 5 ·~-~.1.:~ ,_5 ~ .2 
90 .11 1 8 l 9 .6 55 65 -11 o+ o 7 8.5 10 -f~:1-7 ~ B.3 ;15 .9 
;;.---=--;-78.6 l 13 .)21 .1L_'-_39_~63 ·9 0 0 I 2 ]_J!__1,._~_1 9 ·81_9 I 1~ ·7 _5 8.2 
I ·I I r ' , 93 ~ II :Jt.,_2 63611 .9 13 13 .6 II 11 . 1 9 _1~+1!.:~ II ~ - 1 
! 38 ~ -~~ t 7 !1~ . 6 30J66 .6 0 0 3 6.6 5 11 . 11 2 · ·li 51u.3 
7;;-r 92 .2 
1 
6 1 7.8 61 '80 .2 3 i ·9 2 2.6 1 1 1.3 1 5 6.5 ~~ 5·5 G~95-Q__ 5 15.0' 55 55 .0 10 10 .0 13 13 .0 I 5 5·0 l~ 1~ -~ 3 3.0 
• 
Table 6 . Planning 
Plan Book 
Total Number Received 
not A11swered 
I Des ired 
1 but no t 
• 
a luab le 
' 
I Received , 
l~Umller lt'er 1'4Umberl !:t'er ·,Immoer t'er urr.IJer II rer 
Cent Cent Cent I , Cent 
I 
(1) (2) I I (J) I ---+ (~) ,-_-4----!---(c;..:,_) 
9 7 .3 91 17~ · 5: 22 ~18 . 21 Bl -fs . 1 10 
C-1:, 8rou~iog I 22 18 .o 73 59 .8 I 27 22 .2 71 ' 2 D~i~!-c~~ip~l~in~!~~-------------~~~-~l-2--+l-9--. d-.-+-9~2~~7~5-. -~~~--l~B-~-~-·.~84!.~8~8--~ 
Dernonstrat-io--n--le_s_s-on _________ +-11 -,-l--+-2~5-.~-+-~37--+~~0 .~ i 5~ J~~ ~21 29 78 .3 8 2 
--- _.:...:--------t-_::;--r-~....:-.-+---=-.!---f----=--!-~..:.._-f-!-.:__:::.+-..::.:_--f- --- --- I 
Visiting ~'~-~-------~-~''~~2~7_•2_~-~5_0~~~0-·9~~~3~9~l_2_1.~9~~~-l-~j C2 . D_L-~- ~ 
Ob s~ i ng ex per ie nc ed teachers __ __._ _ _:;3_0 2 .~ • 5~.._~3_8_~2__1_. l__,_J ~5.:.:.~--lL.:.~.:!..b -=·h!...l-.-::3:_.::5~_1!-.., 92 • 2 I 3 ~ 
Not Given Br_ 
Va 1uable Prtnc ipal ----------;-H":-0----
Asst . Prin . Supbrvisor Superintendent Teache r Others .liDS . 
er -t"T.:":l~um1Je:PJI"I_er-1Uinberrer-Wiun er i'er ~mmber 1 ~er 1 numoer l?er lr~o . -Per 1o-. "'"re-r·-
Cent _ __ Cent _____ Cent Ce_~~---~ent 1 Cent 1Gent ~ent 
(7) -~- (6) (7) -~8)____ (9) C oo 1U_.~ 
~-+--_1o_~o.9 22 ___ 6o .JJ ~-1L:_~ ___ L_ __ 3.6 12 13 · L-~·s o 's.7 
1--·-.1- I 2 . 7 T_i5_1!1~'L _13 17 .a o o -j- 10 13 .7 1n 115 .o ~_2_& 
__ _j_ __ ~-~ ·lL--~~-~!.:1_ _j_j_ ~ ·J _3_~+---g_ 2. 1 13 ~. 1 I~ I ~.:L 
-~- 21.7 __ g_121.6 13 35 . 1 o 1 o 2 5.11 9 !2~ .3 ~__,£ 
i---+-82 .0_j_ __ L~l8!_Q __ l_4__ ~~:~ _ _! ____ g:Q_ 0 0 6 12 .0 ~ I 8.0 5 0. 0 
92 .2 I 3 I 7.8 1~ )b·7 3 7.8 0 0 8 21 . 1110 12b.6 3 7·6 
:----'--' 
.b1e 
' 
Table 7 . 1'eet ings 
• 
r Total Number -1 Re:. i ve;-l De~ ire~~ I· l~a b le Not 
Valuable I not Answered I' 1 but not I 
'Received -----------------------------~1- Number :6!~Lt-rr!~..-u-mb...--e_r.,..l.·...-.:-~-t-J.I ....... ~umbe~1:-~-t---r.~!T':",u=m.,..be:-r..-[!~t -+---·- 1--l 
----- --r (l)-1 C· (2) ~-(3) ; (~) 
Staff -----------+-__ 12 ~-- 98 Is~;-~; 2 ·9 I 03 ~7-+--~-r--t 
_Gr_a_de ____ ·-------+-h6 __ 77~-- ~l G3 . 6 _)5 28~ 31 75 ·7 
Beginning teachers with s pee ia 1 ! j 
teachers I ~2 3h .h 30 1211 . 7 50 h0 .9 23 76 .6 
-Pa_r_e-nt __  T_;_ea_c,_h_e-rs-A-ss_o_c_ia_t_i~o-n_-_~~----~--2-'-7 __ ,22 . ~~ 81 166 .3 1!1 ll .6
1 
__ ~L, 60. ~ -+--'--t---1 
Re lieved from c omm_i t_t_e_e _w_o_r_k __ __,_ __ 7:..-'-7---''-63:;__· 2__ 23 18. 8 22 18. 0 I 13 56 .5 -1------'-""-'! 
• • 

Table 8. Grades Taught by Teachers Surveyed 
Grad_e ________ ~ ____ N_um __ b~e~r~~~-P~e-~r_C_e_nt 
(1) . ~(3) 
K 8 6.5 
1 15 12 ·3 
2 
---f 16 13 .l 1-- . 
3 12 9·8 
~ 13 10 ·7 
5 9 7 .~ 
6 13 10.7 
7 9 7·~ 
--
8 9 7·~ 
Hi gh School 18 l~. 7 
- - --
t-· 
Totals 122 100 .0 
Table 8 shows that the largest number of 
returns came from teachers of the first and second 
grades. The hi gh school a ppears to have a higher 
per cent. This is not so, however, because the 
high school includes grades nine through twelve. 
Table 8 also shows that 70.5 Per Cent of the 
teachers answering the questionnaire were from 
the elementary grades, 1~.8 Per Cent of the teach-
ers we re from junior hi gh school; and llJ .7 Per Cent 
of the teachers were from hi gh school. 
-..=... --- -~-=--=-
-- ==-
~8 
==-"''F.:.::!%== 
Table 9· Date of Initial Employment of Beginning 
Teachers Surveyed 
Year Number I Per Cent 
( 1) (2) I (3) 
1953 ~2 
I 
3~ -~ 
195~ ~3 35 ·3 
1955 ~ 37 I 30.3 
Totals 122 I 100.0 
The experience of the beginning teachers was 
almost evenly divided, with 30.3 Per Cent of those 
surveyed in · their first year, 35·3 Per Cent in their 
second year, and 3~-~ Per Cent in their third year 
of teaching. 
- -
Table 10. Type of Collage Attended by Beginning 
Teachers Surveyed 
Type of Collage Number Per Cent 
( l) (2) (3) 
Liberal .Arts 30 24 .6 
State Teachers' Col~ 56 4 5 ·9 
School of Educat ion 36 . I 29.5 
Totals 122 100.0 
The results of Table 10 shows that the 
number of graduates from a Stat e Teachers' College 
is almost equal to the total number of the other 
two schools. 
----
50 
Table 11. Sex of Teachers Surveyed 
Sex Number I Per• Cent 
( l) (2) (3) 
Ma le 39 32.0 
Female 83 68.0 
Totals 122 I 100.0 
·----· 
The beginning teachers who answered this 
questionnaire were predominantly women. 
Boston Un1vars1tY 
A;ohooi of Education. 
LibrarY 
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Table 12. Number of Teachers in Schools Surveyed 
as Reported by Beginning Teachers 
Number of Teachers 
in Bui 1ding 
Number of 
Teachers 
Surveyed 
---+--(1) i (2) 
Per Cent 
(3) t-· 
--· ~ ==t ~ I ~:: 
____ _2_ _____ -+ ___ 2 __ --t- ,_1._6 __ 
6 8 ! 6.6 
=-· -~--=--7 -~~-------lt-_:__7 --+1 .~5. 7'---
-- 8 -+-I _.:;__9 _J 7 .~ 
-+-1_1_0 --~ 8.2 
---+ 8 j 6.6 9 10 
11__ I 2 u- 1.6 
12 I ~ I 
---------- ~-~--
13 =±--L 
1~ . 6 
--
16 
1 ~ i 17 18 
(cone 1uded on the next page) 
- - -
- -
3·3 
·--
7·~ 
8.2 
·--
2 • ,.::_5 --
2-5 
.:::...__ 
3 ·3 
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Table 12. (concluded) 
Number of Teachers=r=:umber of 
in Building I ~eachers r-;er Cent 
-t-----
_____________ ----, Surveyed 
___ D_l___ -~ ( 2) ( 3 __ ) - -
____ .1.Q_ ____ + __ 5 ·- - ~ .1 
---:~ _ t-!----t 1:: 
____ 26__ _j_ 1 1 .s 
_ __ 27 ____ J_ 2 I 
__ _ll_ 8 I 
1.6 
6.6 
6 ~ ~__,__·9-
~--5 _L4.1 60 
---
70 I .8 
The majority of the teachers surveyed teach 
in buildings with a faculty ranging from 6 to 15 
teachers. 
It is interesting to note that this survey 
ranged from schools with three teachers to schools 
where the faculty numbered seventy. 
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Table 13. Number of Buildings Assigned to One 
Principal as Reported by Beginning 
Teachers 
Number I Per Cent ( 1) (2) 
One Building 9~ 77·0 
More than One 
Building 28 23 .o 
Totals 122 100.0 
I 
According to Table 13, 77.0 Per Cent of the 
principals are in charge of one building. This 
is significant to this survey because it means 
that the principal should be able to allot more 
time to the be g inning teachers. 
Table ~. Type of Prine ipalship as Reported by 
Beginning Teachers 
Type of Prine ipalship Number Ger Cent 
( l) (2) I (3) 
Teaching Principal 3~ 27·9 
Supervising Principal 88 72.1 
Totals 122 100.0 
It is encouraging to note in Table 1~ the 
number of supervising principals exceeded that 
of the teaching principals. 
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Table 15. Sex of Principals as Reported by 
Beginning Teachers 
Sex Number I Per Gent 
( 1) (2) I ( 3) 
Male 56 I ~5 ·9 -Female 66 5~ .1 
-- I 
Totals ---~~100.0 
The number - of male and female pr inc i pals 
LS almost equal, according to Table 15. 
56 
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Table 16. Aids Received and Aids Des ired but not Race ived 
by Beginning Kindergarten Teachers Reporting 
Type of 
Aid 
Tota 1 A~d Per -r 
Possible Received Cent 1. 
Desired 
Aid 
Aids 
Per 
Cent 
No Per 
Ans. Cent (5g6) (7)-+.@l_ 
8 12.5 9 ll~ .l 
17~·6,18 25.0 r--
0 1 0.0 6 10.7 
I 
17 r6.6 2~ 37 ·5 
2 3.1 I ~ 21.9 
---
11 ,22-9 llJ 29.2 
7 
-k-5 19 ~7 ·5 
Table 17. Aids Received and Aids Desired but not Received 
by Beginning Primary Teachers Reporting 
, Typ~~;--]otal -tAi 
Aid Possible Re 
.Aids 
----- -----+--
_.JJ:_) - ( £2.---+--
0rientation 3~~ 
-r- No~er d Per j Des ired Per 
ca.ived Cen1id Cent .Ans.ICent 
1(~) (5) (6)-1----1(-(3) (7) (8) 
5~114 .8 3 7 168 . 9 I 56 It 6 . 3 I 2 
Policy 
! ! 
76 _j7l.3 1 73 I ~
! 
118.913 8 9·8 
Continued on next page 
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Table 17. (Continued) 
I Tota 1 ......- --co---- ·- Sl Tyge of Aid Per Desired Per No · Per 
Ai I Possible Received Cent Aid Cent Ans. Ce nt 
Aids 
- ------
1-· 
( 1) (2) ( 3) (~) (5 ) (6) (7) ( 8) 
Records 301 
---
252 83 ·7 31 10.3 18 6.0 
Curriculum 
161.1 Helps 3~~ 210 96 27-9 38 11.0 
School Hours 3~~ 230 66.9 ~9 ~ .2 65 j10.9 
Pla nning 258 125 ~ 8 .~ 66 25.6 67 e 
Meetings 215 103 ~7 ·9 I ~0 l18.6 l72 3-5 
Table 18. Aids Received and Aids Desired but not Received 
by Beginning Intermediate Teachers Reporting 
.., ·- I Des ired! Per Type of Total Aid Per No Er Aid Possible Received Cent Aid Cent Ans. Cent 
Aids 
I (~) --1-·--
(l) ~ I (3) (5) (6) (7) ( 8) 
Orientation ~So 175 62.5 68 1 2~ ·3 37 13 .2 
Policy -i 315 20~ 6~ ·7 8~ 26.7 27 I 8.6 
Records 2~5 t:-@·~ 30 12.2 1 0 -~ 
Curriculum I 
5 15~ .J I I I . Helps I 280 112 ~0 .o lt6 5-7 
Continued on next page 
....:.==== ---=--
Table 18. ( Continued) 
--~-------------------------------- -
Table 19 . Aids Received a nd .A ids Desired but not Received 
Ty pe of 
Aid 
by Be g inning Junior Hi gh School Teac hers Re porting 
-- - I P ---" 
No er 
Ans. Cent 
(Cone luded on the next page ) 
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Table 20. Aids Received and Aids Desired but not Received 
by Beginning High School Teachers Reporting 
Type of 
Aid 
Total .Aid jPer 
Possible Received Cent 
I Aids 
I 
!Des ired 
'A id 
Per I No I 
Cent Ans. 
Per 
Cent 
(5) (6) ( 7) ( 8) 
__ (1~) ___ ____ .~(2~)---+--~(3~)~~(~~ ~~--~--~~~~~ 
Orientation ~~ 90 62.5 35 2~.3 19 13.2 ------------r--~---r---~--~-
Policy 1 162 101 62.3 38 23.5 23 - ~1~.2 
_R_e_c o-r~ds-----t~---1~-?~--~----'rt--r----_ 2!_ __ _72. 2 I lOj il 7 • 9 Flll 19 • 9 
Curriculum I ~ 
He 1ps J.)j~ 71 ~9 .3 --}--2-Q- r~ · 71 :-i 16.0 
School _Hourlts 1~~ 1 _110 ~·~ I 12 8.3 22 I 15.3 
I I I 
Planning_ 108 56 51.8 I 22 20.~, 30 127.8 
!Jleet in gs 2.Q_j_ 37 ~ 1._!._Uz_j_t8.9J_l_§_Jl.l.:_Q 
In comparing Tables 16, 17, 18, 19, and 20 the results 
of this survey shows that beginnin g teachers in the Kinder-
garten through Junior High received more aid in keeping 
records than in the other areas. The beginning High School 
teacher received most of her help in the area pertaining 
to school hours. 
Each group of beginning teachers indicated in this 
survey that the t ype of aid most desired but not received 
was curriculum helps. 
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Table 21. Aids Received and Aids Desired but not Received 
by Beginning Teachers who are Graduates of 
Liberal Arts Colleges 
Table 22. Aids Received and Aids Desired but not Received 
Type of 
Aid 
( 1) 
by Beginning Teachers who are Graduates of Schools 
of Education 
I Tota 1 Aid Per Des ired Per No I Per 
Possible Received Cent Aid Cent Ans .,Cent 
Aids 
I-· 
(2) (3) ( ~) (5) ( 6) (7) (B) 
Or i e n tat i on 288 I 19~ 67.3 63 ·~:-
I_ 218 ~71 ,21._2_ ~_Lfo.s 'D . 1 o ltc y 32~ / t21.9 35 10.8 
Continued on the next page 
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Table 22. (Continued) 
Type of=rfiotal .Aid Per Desired Per I No Per , 
Aid . Possible Rece ivad Cent Aid Cent I.Ans . Cenf 
Aids 
( 1) ( 2) ( 3 ) -~-~ill__ ( 6 )_J_J ) _  rlQL 
Records _____ ~52 200__jz~ 30 _Jll.9 2U_8 .7 
c . 1 I I I ~~:l~~ u urn 288 i 158 15~ .9 87 3 0.2 I ~3 ~~ ·9 
School Hours 288 
1~73 .3 30 10.~ I ~7  
Planning -+ 216 108 -j50.0 65 30 .1 ~3 !19.9 
Meetings I 180 81 1~5.0 35 h9.~ 16~ ~5.6 
Tabla 23. Aids Received and Aids Desired but not Received 
by Beginning Teachers who are Graduates of State 
Teachers' Colleges 
-~. --·-f= 
·- -=-=======-==-======= 
Type of Tota 
Aid Poss 
Aids 
1 ~id Per Desir 
ib le Race i ved Cent .A id 
ed Per I No Per 
Cent 1 Ans Gent 
=s_t)-=+ (2) 
Orientation I ~~8 
(3) ( ~) (5) 
--
294 65 . 6 103 
Policy k\ ~9~ 
Records 392 
----
339 168~ 10~ 
3 2 181J.7 39 
1 
Curriculum I I.LB 
Helps 1.41.4 
(Cone luded on the next page) 
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Table 23. ( Cone luded) 
Type of 
.Aid 
- --
( 1) 
School Hours 
Pla oning 
Total Aid Per Desired Per No. Per 
Possible Received Cent .Aid Cent Ans . Cent 
.Aids 
( 2l __ _ j]__) _ (hl __ (5) (6) ( 7) ( 8) 
~~§_ __ _127_ __ 66 ~ _ _]J ___ !~:3-~_11.:!:L_ 
336 155 ~6.1 119 35 -~ 62 18.5 
280 122 28.2 ~3 .6 79 Meetings ~----·----------------=-----~-- 79 28.2 
The results of Tables 21, 22, and 23 indicate that 
in this survey the beginning teachers who are graduates of 
Liberal Arts Colleges are receiving more help than graduates 
of other colleges. 
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Table 2~. !ids Received and Aids Desired but not Received 
as Reported by Beginning Teachers in Buildings 
with a Faculty of Ten or Less. 
Type of--wtal Aid r;;:- Desired Par INo.J Par 
Aid ssible Received! C~~t but not Gent iAns. Cent 
- ------t--d_s_---1------t-rT. Rae e i ved I 
(1) (2) (3) ~-) _J§l_lZl_~ 
Orientation ~00 250 ~~ 22.5 60 ~ 
Policy ~50 278 161.8 !118 26.2 5~ 12 .o 
Records 050 307 v3.8 il0 .9\ 5 l.~ 
Curriculum I 1 
_Helps ~00 209 52.3 150 37·5 ~1 10.2 
School Hours ~00 __J __ ~65 66.3 66 16.5 69 17.2 
Planning 300 -L~l ~ 105 35.0 5~ 18.0 
Meetings I 250 I 97 138.8 I 68 !27.1 8513~.1 
Table 25. Aid s Received and !ids Desired but not Received 
as Reported by Beginning Teachers in Buildings 
with a Faculty of Eleven to Twenty. 
TyEe of Tota 1 Aid I Per Des ired Per No Per 
.Ai Poss ib 1e Received Cent but not Cent Ans. Cent 
.A ids Received 
(1) (2) ( 3) (~) (5) (6) (7) ( 8) 
Orientation 368 257 ~9.8 1 70 19 .o ~l 11.2 
·- ~ 
Continued on the next page 
===- ====-----= --== 
Table 25. (Continued) 
-
Type of rr ota 1 itid Per Des ired I Per No Per 
.Aid Possible Received Cent but not I Cent Ans. Cent 
~ids Received 
(l) (2) (3) ( ~) (5) (6) (7) ( B) 
-
Policy ~ 1~ 316 76.3 59 1~ ·3 39 9 .~ 
Records 322 271 8~ .2 21 6.5 30 9 ·3 
Curriculum 
Helps 36t=t 215 158-~ 110 29-9 ~3 11.7 
School Hours 368 25~  ~5 12.2 69 18 .8 
P1a nning 2 7 6 ! 1~ 3 I 5 1. 8 7~ 26.8 59 21.~ 
Me etings 230 110 I~ 1.8 I ~~ 119 .l 76 133 .1 
Table 26. Aids Received and Aids Desired but not Received 
a5, Reported by Beg inning Teachers in Buildings 
with a Faculty of More than Twenty. 
-
Per No l";er Type of Tota 1 Aid Per Desired 
Aid Possible Received Cent but not Ce~ns.tnt Aids Received 
------
r-- -----
( 1) (2) ( 3) (~) (5) (6) J 7) (8) 
Orientation ~~~ ~0 67.3 37 17. 8 31 1~ ·9 Po lie y_ _ I 153 65.~ 53 22.7 28 11.9 
I Rae ords 1182 157 86 .3 19 10.~ 6 3 ·3 
(Cone luded on the next page) 
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Table 26. (Concluded) 
I 
1Per Type of Tota 1 Aid Par Des ired Per No 
.Aid Possible Received Cent but not Cent .Ana. Cent 
Aids Rae e ived 
( 1) (2)=B) l(b) (5) (6) (7) ( 8) 
Curriculum 208 11~7 61 29-b~ Helps 
·i 
School Hours 208 166 79·8 19 9.1 23 11.1 
--
26 116.7 Planning 156 90 57·7 ~0 25.6 
Mae t ings 130 I 68 I 52 ·3 __ "-· 21 16.2 ~1 31.5 
The number of teachers in a building does not seem 
to have an y bearing on the amount of aid received or the 
aids desired but not received according to this survey. 
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Table 27. Aids Given by, and Aids Desired but not Received 
from Principals in Charge of One Building as 
Reported by Beginning Teachers. 
Type of Total 1Aid Per ~esired Per No Per 
Aid Pos s i b 1e Given Cent ut not Cent Ans. Cent 
lA ids Received 1-- I 
( 1) +2) I (3) (~) (5) (6)1(7) (B) 
Orientation ' 752 ~62 61.~ 137 16.9 153 21.7 I f 20 ._Q_~87110 ·3 -Policy__ l 8~6 I 590 69 ·7 169 
Records I 658 I 5~5 82.8 53 
Curriculum r: ·-1--8.1 601~_1_ Helps ~ 1~ 55q 253 J 3 • 6 85 I 11 • 2 
I I Schoo 1 Hours 752 517 168.8 105 i 13 ·91130 17.3 
' --~' 
127·7198 I Planning 5~ 310 5~ ·9 156 17 .~ 
Meetings I ~70 311 !66.2 117 8 .9 2~ .9 ~2 I 
Table 28. Aids Given by, and Aids Desired but not Received 
from Principals in Charge of More than One 
Building as Reported by Beginning Teachers. 
Type of \Total 1 · id Per Desired \Per No !Per 
.A id -f· ?ssib. le Given Cent but ~ot !Cent Ans. Cent 
Atds ____ _ . -~ Rec_e __ l_v_ed-+-' --+-·--+----
(1) (2) .(3) (k) (5) (6) (7) (8 ) 
Orientation 22~ 11J1 163.0~ ~~ 19.6 I 39!17.~ 
Policy 252 I 1~ 66.6 ~0 l15 ·9 I ~;t 7 ·5 
(Cone luded on the next page) 
-=- --=-=- ===== 
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Table 28. (Concluded) 
A 
l-~ - - · ! Type of Tota 1 Aid er Desired Per !No Per 
id Possible Give ant but not Cent I.Ans. Cent 
Aids Race i ved 
( 1) (2) (3) s~-=p5l (6) (7_L ( 8) f-·---- !--"-·---
Records _J_l96 15 8 12.8 ~~L so .6 j_ 25 
Curriculum+: I ~ ~ 1.7 18 8 .1 Helps 22~ 135 60.2 71 
School Hours 22~ t 153 168~3~ 28 12.5 ~3 19.2 
Planning 168 ~+~5.8; 52 p 1.0 39~ 
Meetin s 'O · 6 I .o I 16 11. o. 7 ~ 7 .~"'-------=-~ 57 ~ 7 
In comparing Table 27 with Table 28 the percentages 
indicate that the principals in char ge of one building, 
and the principals in charge of more than one building 
are g ivi ng the be g inning teacher about the same amount of 
help accord ing to this survey. 
""" ~ ~w=--========-
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Table 29. Aids Given by and Aids Desired but not Received 
from Supervising Prine ipals as Reported by 
Beginnin g Teachers 
Type of 
.A id 
Total l Aids ~;--r;esired 1Per No Per 
Possible Given Cent I but not Cent .A ns. Cent 
Jl. ids -f Received I -;::---~~-1~-ta-t-io-n--+-1-~~ ~:~ ~~~~~~ ~:; ~:~7~ (~~ -(~~-7 
Polic y_ ~2 1 580 1;.2 llJO 17 ·7 72 9.1 
Records I 616 1529 85.9 50 1 8 .1 1 37 6.0 
Curriculum I 
Helps 70~ ll119 59·5 211 30.0 7~ I 10.5 1~-~---r~~~~~+-------~--+-~~~--~ 
Schoo 1 Hours 70~ ~95 70 ·L} 106 15. ~ llJ .6 
P1a nn i ng I 528 1 291 -)22_.l--+-_l~.;.......2_----+;_6,_.2__l22J_ ~-
Meetin gs ---r;O 1218 1~9.6 79 17.9 111!3 132.5 
Table 30. Aids Given by and Aids Desired but not Received 
from Teaching Princ i pals as Reported by 
Beginning Teachers 
================~====~======:==----------------
Type of Total 
1
\Aids P;_e~e Aid Possible Given Cent u 
(1) lit~~; (3) (~)--+. 
Orientatio~ 272 175 ~ 
Po 1 icy 3 06 182 , 59.5 +--
I 
No jPer sired Per 
t not Cent .A ns. ICe n t 
ce i ved 
(5) (6) (7) ( 8 ) 
62 22. 8 35 12 ·9 
88 28.7 ' 36 I 11.8 
---.-
(Cone luded on the next page) 
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Table 30. (Cone luded) 
Type of Total ~ids Per Desired Per No Per 
Aid Possible ~ivan Cent but not Cent Ans. Cent 
.A ids Received 
( 1) (2) ( 3) (~) (5 ) (6) (7) I< 8) 
I Rae ords 2) 8 193 81.1 26 10 ·9 19~-0 
---
Curriculum I 
~3~- ~ 8 .2 110 ~0 -~ 31 11.~ Heles :j-272 -'--· f--· 
School Hours I 272 
--+183 ~~ jl6.2 ~5 16.5 l67 .3 I · 
I . _Pl_a_nn_l__,.ng.::..----+--2_0~~-f-!O}·_j50·5 1 ~~~ 
Meet i ~ 17 0 I 58 b ~....:....·-1--=l'----._.:5:.....:~~--~ 13 1._._ 88_..:__ ~~55 8 _.....:...-.:; I 33--=-~~-•• _ 11 
Tables 29 and 30 show clearly that the Supervising 
Principal has been g iving more aids than the Teaching 
Prine ipal in this survey. In every area the Supervising 
Principal has scored a higher per cent in giving aids; the 
Teachi ng Principal had a higher per cent of aids desired 
i n e ve r y are a • 
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Table 31. Aids Given and Aids Desired but not Received 
from J!.;Iale Principals as Reported by Beginning 
Teachers. 
Type of Tot a 1 Aids Per Desired Per ~Per Aid Possible Given Cant but not Cent ~ Ce~ Aids Race i ved 
( 1) ( 2) (3) (~) (5) ( 6) (?)~ 
Orientation ~~8 191 ~2 .6 98 21.9 159 35 ·5 
I 
ll5·2 Poli~ 1 50~ 156 )0.9 127 221 ~3·9 
Records 392 198 50·5 33 8.~ 161 ~1.1 
Gurr ic u1um 
Helps ~~8 96 21.~ 156 3~ .8 196 ~3 .8 
School Hours I )j)j 8 230 51.3 69 15.~ Ill9 33 ·3 
105 31.2~ 26.5 llJ2 ~ 2 ·3 Planning~ 
1~9-6 Meetings 280 79 28.2 ' 62 22.2 139 
Tab 1 e 3 2 • .A ids Give n a n d A i as De s ired b u t n o t Re c e i v e d 
from Female Principals as Reported by Beginning 
Teachers. 
Ty pe of 
Aid !Possible Given Cant but not Cent Ans . Cent 
jTotal Aid!:!Par Desired 1 Per~o Par 
(1) +=li) (3) (~) _(5) (6) (7) (8) - -Aids ~ivad -t"-7-m 
Orientation I 528 230 ))3.6 10~9~1931 36.5 
(Cone luded on the next page) 
Boston University 
ichool of Education 
Library 
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Table 32. (Concluded) 
l!otal 
I I Per Type of .Aids Per Desired Per No 
Aid !Possible Given Cent but not Cent Ans ·I Cent 
Aids Received ~-I-I (5) --( 1) ( 2) ~3) (~) (6) I (7) (8) ~--~---
Po lie y 59~ 170 28.6 10~ 17 ·5 320 53 ·9 
Records ~62 293 63 .~ ~8 10 .~ 121 26.2 
-"--"---
I Curriculum I Helps I 528 150 28.~ 17~ 32 ·9 20~ )8.7 
School Hours 528 263 ~9.8 73 13 . 8 192 )6.~ 
--
1--' 
P.lann i ng 396 103 126 ~~ ~ 123 31.1 I 170 ~ 2 ·9 
6s 20.6 I 70 --=-- ·--Mee~ ings 330 21.2 192 58.2 
The results of Tables 31 and 32 indicate that the 
male principal and the female principal are giving about 
the same amount of help to the beginning teacher. 
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Table 33· Aid Received and Considered Most Valuable 
by Beginning Teachers Surveyed 
Type of Aid --+Number I Par Cent 
_ ___;(_1::.....__ ) ___ ·--- , w_ -I u_) -
Provided with copy of school I l 
_c_a_l~!!~~~- ------· ___ ~!- ,__91. o_ 
Introduced to school staff ___ -+-j 108 88.5 
Reg i~ t e r ___________ ___ _,11---1_0-=-5- 86 • 1 
Building opening and closing 
time 
Procedure for entering or 
discharging pupils 
Schedule for arrival and 
105 
10~ 
de part ur e of teachers 10~ 
--------------+·--~---.-------
Method to obtain supplies 98 
"No School" announcements 
=1!-----t-'--"--· I 
Collections: Lunch money, milk I 
mo E!_~2~ nd s tamp money _j_~9'-~.;...__--:--·"'-'----
Schedule and daily progra~--- _2.2_ 
Procedure for admission after 
absence 93 
( C o nc 1 ud e d on the o ex t pa ge ) 
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Table 33· (Concluded ) 
--
Number Per Cent Type of Aid 
( 1) - - ---·-------:--·-----+-- ---( 2) (3) 
It is interesting to note in Table 33 that 
the aids received and considered most valuable by 
beginning teachers were aids used in building 
procedures. 
It would seem that being provided with a copy 
of the school calendar, was of · great i mportance 
to the teachers in this survey, as 91.0 Per Cent 
indicated this aid to be of value. 
~============~~===~==========~==== 
Table 3L. Aids Desired but not Received by Beginning 
Teachers Surveyed 
~~ber I Per Gent 
( 1) - -~-) -1 (3) 
Type of Aid 
List of connnunity resources I 73 I 59 .8 
Assi gned a helping teacher II 57 ----t- L6.7 
Demonstration lesson I 5~ -t_j_lj_~ 
Observing experienced teachers __ 21!___~~ 
Professional books 52 i L2.7 
Be ginning teachers meeting with 
special teachers 
-------
Procedure for field trips 
50 I J Lo.9 
I 38.5 
Provided with a handbook of the I · 
school system ~5 --4-__L§.9 __ 
Sufficient audio-vi_su_a __ l __ a_i_d_s_-+~L~~-----~~ --~3_6_.0_. __ 
Schedule of custodian's school I I 
hot1rs ~2 I 3~ ·5 
Visiting other schools J::--9 r::-31.9 . 
Information on use of test 
results 39 31.9 
(Cone luded on the next page) 
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Table 3~· (Concluded) 
-
T;[Ee of .Aid Number Per Cent 
( 1) (2) (3) 
Philosoph{ and objectives 
of schoo explained 37 30.3 
Grade meetings 35 28.6 
The results of Table 3~ shows that the aid 
most desired but not received by the beginnirig 
teachers surveyed . was a list of community resources. 
This aid was desired by 59.8 per cent of the 
beginning teachers. 
Of the fourteen aids listed, thedifference 
in per cent between the fi':rst and the second was · 
the greatest, this being 13.1 per cent. 
=--=- ==- ---=---
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CHAPTER V 
CONCLUSIONS AND REC01WillNDATIONS 
The study revealed that the pr inc i pals in the schools 
surveyed understood the problems of the beginning teachers 
to become well-adjusted to their new position. It was 
indicated that the greatest source of help to the beginning 
teachers was the principal or his assistant. 
Supervisors shared the responsibility of providing 
aids to the beginning teachers. However in the area of 
records and clerical duties, fellow teachers proved to be of 
greater assistance than the supervisors. 
It was indicated that the beginning teachers in Rhode 
Island desire a list of community resources and an opportun-
ity to be assigned a helping teacher. 
Demonstration lessons and observing experienced teachers 
also ranked high among the aids most desired but not received 
by beginning teachers in Rhode Island. 
It was interesting to find that among the teachers sur-
veyed ~5·9 per cent were graduates of State Teachers' Colleges, 
29.5 per cent of Schools of Education, and 2~ .6 of Liberal 
77 
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·Arts Colleges. 
In the schools surveyed 5~.1 per cent were female 
principals as compared to ~5·9 per cent males. 
Of the beginning teachers answering this questionnaire 
68 per cent were females and 32 per cent were males. 
In this study 72.1 per cent of the beginning teachers 
had supervising principals and 27.9 per cant had teaching 
pri nc ipa ls. 
Seventy-seven per cent of the principals were in 
charge of one building. 
Of the beginning teachers surveyed 70.5 per cant ware 
from the elementary grades. 
It was interesting to note that graduates of Liberal 
Arts Colleges were desiring and receiving mora aids than 
graduates of other colleges. 
In this survey it was found that the size of faculty 
in a building did not have any bearing on the amount of 
aid received, or the aids desired but not received by the 
beginning teachers. 
It was also found that principals in charge of one 
building and principals in charge of more than one 
building are giving the beginning teacher about the same 
rt9 
-======-= - - - --
amount of help. 
It was clearly indicated that the supervising 
principal has been giving more aids than the teaching 
principal to the beginning teacher. 
There was no difference in the amount of aids being 
g iven to be g inning teachers by male or female principals. 
Recommendations for further study:-
It is recommended that a similar study be made to 
compare rural schools with urban schools. 
It is recommended that a study be made to determine 
the a mount of time spent by the administrators with the 
begin ning teachers on the seven general areas in the 
questionnaire. 
It is rae omme nded that a New England area be c ornpared 
with an area outside of New England on the amount of aids 
gi ven to be ginning te achers. 
It is recommended that this study be enla rged to 
include a mora extensive sample. 
1. 
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APPENDIX 
Copies of the letters sent to Rhode Island super-
intendents and beginning teachers, and a copy of the 
questionnaire sent to the beginning teachers are on the 
following pages. 
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198 Avenue C 
'Voom~ocket~ H " .t . 
E:ncltJ3€H"1 li!l 8. copy of a qul!' r3t:i.onna.ire that we would l1.ke to 
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f',0 t:d t r.; you~.., teachers ln connection with a survey r...eing oonduo"ted in 
part5.s.1 fulf'.U.lmsnt of the l"'equl:rements for the degree of Maai;e:c• 
Our s.:l.m is to :malte a survey of the aids given bagi.nning teAohera 
va11 ycnl ple!-.HH3 help by sending ua a l.ist or all tea.ch.ere in 
yo;,.~r eystem ~tnO. the name of the school in which they ·cea.ch? wa ara 
intererrted :tn surveying only those "R"ho h&ve begun ·i;heir teaching 
~inca 1953. TJA;.t l:a ~.ll beginning teachers that h~.ve gradu~t6d 
on or after 1953. 
Thex'e ia to be no c ompari.Bon of one city with a.no·ther so no 
We ·tha.n.b; you for your cooperation. 
Sincerely yours, 
8ducstion at Baston Univers1tyo 
1H8 A7enue G 
\~·oorlSf)Olta t ~ R a 1 ,, 
01."~r !lim ia to mak.e a survey of the ~ids given beginn:i.ng ·teachers 
1.\1 H.t,o<1EJ Island: ·;;heh"' source and their usefulness. 
Will you help by R.nswering this quest:lonna.ire? There ls to 
be no comparleon of one alty with another so no names. sohools, 
~,_;r c~:tt1es are t;o be mentioned in OU!' theal$. 
May we have your answer a.s soon a.s poseibl.e? 
We ·thank you. for your aoope!\9.tion.-
Slnoerely yours 1 
CHJ:.:Cl\ .L'."S T OF AIDS GIVEN 'I'O BEGINNING 'I'EACHE:RS 
•M-·- ··~ ... · ..... ~-·-- ......- ·~ - -na,_<f;{--.-.: 
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FLEl.SS CIRCLE EJ\CH I'J.'Ei-1: 
1? Cr:;'.de ;ron tea.ch I\ 1 2 3 4 5 6 7 8 High School 
1954 19.55 
J . .-. 2d1oo1 f:.. om t-;hicl- you graduated Llbei .. al Arts State Teachers u 
College School of Education 
Female 
61 ?:.":l.nc:J.p&l in charge of one building Yes No 
'? o }\:-:;ach1.ng prtncipal Yes No 
i3..-; Pr:t11c:i.iQal Nel"" Female 
